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Standards and Quality Report 
 
1. The school in context 
 
Stenhouse is a non-denominational school which serves the Stenhouse/Saughton Mains areas of Edinburgh. The majority of homes are council built and 
rented. The school, which was built in 1930, offers accommodation of a good standard, with two halls, a library, a meeting room, an IT room and generous 
office space. Classrooms are bright and attractive. An excellent feature is the internal courtyard which provides pupils and staff alike, with a place to learn. 
The generous playground areas contain an outdoor classroom, quiet areas, an assault course, a games area and a very large grassy area. 
During session 2015-2016, 317 pupils were organized into 13 classes. An attractive nursery catered for 80 children, and two classes supported 13 pupils 
with language and communication difficulties. 
The school is currently in receipt of some Positive Action funding as  part of the redistribution of funds using SIMD statistics.
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2. School’s self evaluation 
 
1.1 Improvements in performance/1.1 Self Evaluation for Self-Improvement/ 2.3 Learning, teaching and 
assessment 

 
Standards of attainment over time 
 

Overall quality of learners’ achievement Impact of improvement plan  

Attainment for P1, P4 and P7 has been a focus as a whole staff to address issues surrounding concerning results in previous sessions.  Our attainment 
challenge was identified as numeracy although close monitoring of literacy was also undertaken.  In P1 this session, 91% of pupils were identified as 
secure in maths and numeracy.86% in reading, 86% in writing and 91% in Listening and talking. 

P4 this session, 81% of pupils were identified as secure in maths and numeracy. 72% in reading, 75% in writing and 81% in Listening and talking. 

P7 this session, 76% of pupils were identified as secure in maths and numeracy. 73% in reading, 66% in writing and 81% in Listening and talking. 

Standardised assessments have provided an interesting insight into a snapshot of pupil ability.  

P1 YARC results were very positive.  93% of pupils achieved the expected levels in reading, with 60% of these exceeding national average.  This is in 
line with teacher judgment for achieving a level.  However, there is still work to be done in teacher confidence of security at a level as 86% of P1 were 
deemed secure in reading whereas the YARC assessment suggested higher.  We are still awaiting the standardized test scores for PIM and will 
therefore use the analysis of these to determine our next steps once session 2016/17 has started. 

46% of P4 pupils achieved or exceeded the national expectations for maths.  This conflicts with teacher judgment that 81% were secure.  Knowing Facts 
and Procedures and Reasoning skills were an identified theme where pupils struggled.  A long teacher absence and inconsistency of class cover will 
have contributed to gaps in some pupils’ knowledge.  Detailed transition information will be put together to support next sessions teacher in trying to 
bridge the knowledge and skills gap of this cohort. 66% of pupils achieved expected standards in reading.  This more closely correlates with teacher 
judgment but there is still a confidence amongst staff that when taking all forms of evidence, the standardized score does not reflect ability across the 
stage.   

70% of P7 pupils achieved or exceeded the national average score for maths.  This more closely correlates with teacher judgment of 76% being deemed 
secure.  There was a disparity between both classes with all 5 pupils who greatly exceeded national average coming from the same class.  These pupils 
worked with a volunteer maths specialist over the course of the year.  This may suggest a positive impact on the learners.  79% of pupils achieved or 
exceeded national average in reading.  This, again closely correlates to teacher judgment, although a lesser percentage were deemed secure. This may 
be due to the standardized test being a snapshot and doesn’t give a holistic overview of reading in general.  

The introduction of SWST in August to create a baseline for spelling improvements has proved to be useful.  Information was used to re-assign 
groupings by class teachers and a whole school spelling programme was created and introduced to provide progression and challenge to more able 
pupils. This has provided support for teachers to ensure pupils were not repeating spelling patterns already covered in previous years. 



 

SEAL training was undertaken to embed the strategy from nursery – P3.  This has possibly slowed down the speed of coverage of certain aspects of 
numeracy but has been successful in plugging the gaps in numeracy knowledge for children in P3 particularly.  Careful monitoring of these classes in the 
coming sessions will help to reinforce the learning and allow for continued depth of learning.  All classes are now engaging in maths/numeracy on a daily 
basis to ensure appropriate time is spent on these skills.  Timetables are still literacy heavy and close monitoring by SMT has ensured time spent on 
maths/numeracy is now more appropriate.  Learning Walks conducted by SMT and also with our QIO have helped to identify further areas for 
development in Learning and Teaching and also highlighted good practice from SEAL practitioners that should be shared. 

Cluster moderation in numeracy provided a platform for professional dialogue and further work will continue to raise confidence in professional judgment 
of pupil achievement through a level.  Concerns still exist amongst staff regarding how to determine a ‘secure’ child.  The use of Significant Aspects will 
form work for next session to reduce these concerns. 

Introduction of monthly Professional Dialogue meetings as a teaching staff (agreed as part of WTA) have allowed for teachers to meet and discuss 
various topics to support each other and to share good practice.  This will continue next session but with class teacher autonomy over the topics 
discussed.  These will continue to form feedback in whole staff discussions. 

SMT have introduced a pupil tracking system that will follow a pupil through their school career and record attainment, achievement and wider 
achievement.  This information will allow for close scrutiny of all data available via standarised testing, progress through a level, wider achievements.  
Progress meetings have been held with teaching staff 3 times this session to discuss those children causing concern and surpassing expectations.  
These have been useful in gaining an indepth overview of the class as well as establishing strategies teachers are putting in place to support all learners.  
Going forward these meetings will have a focus on closing the attainment gap as well as providing challenge for all. 

Read, Write, Inc. has been rolled out across P3 with a commitment from SfL to support.  This has made improvements in the standards of literacy and in 
particular pupil confidence and resilience when tackling literacy.  There are now 5 members of staff trained in RWI which wil l be vital in the sustainability 
of the programme. 

The appointment of a Principal Teacher with expertise in the Early Years has brought fresh and innovative ideas to the nursery and P1.  Having done 
environmental audits and through the introduction of whole team meetings for EYPs, the PT has facilitated good progress in improving the nursery.  A 
complete re-structure of areas within the nursery has given EYP staff ownership of these areas and they are growing in confidence and taking 
responsibility for the learning opportunities in the areas.  Ground work has been done to support EYP confidence in planning using Es and Os and this 
will continue to improve the quality of education within the nursery 

Learning Journals in the nursery have become a focus for practitioners to record children’s progress.  This has been a challenge to set up effectively but 
the nursery team, led by the PT, have become more able to use these to track learning and development of our pupils. Excellent opportunities to engage 
with parents have been set up with the EYO and EYPs becoming more involved in the running of these as confidence increased.   

Several of our P7 pupils undertook a residential trip to the Outer Hebrides and Skye to perform Iolaire, a play in Gaelic, in conjunction with Tynecastle 
High School pupils.  The play has been fantastically received with opportunities to perform at the National Library and Storytellers Centre.   

Early Years school playground has been transformed by our Parent Council’s fundraising.  Trim Trails have been built to encourage play with the 
younger pupils.  Observations have shown that there is a huge variety of good quality play happening in the playground.  This will be further enhanced 
with PSAs being freed up to encourage play rather than police behaviour once a new behaviour system becomes embedded. 



 

The employment of a new Business Manager has identified important areas for development in systems and procedures that are missing or outdated 
with regards finance and Health and Safety.  She is working with the HT to rectify these. 

 

What are we going to do next? 

Behaviour Management system rolled out. 

Reward time created in class 

Further Moderation opportunities via cluster CAT and collegiate planning 

Revision of Self-evaluation policy to include more opportunities for stakeholder voice 

Continue to drive literacy and numeracy progression and closing the gap 

Significant Aspects to be high profile 
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2.1 - Learners’ Experiences/ 2.3 Learning, Teaching and Assessment 

 

Learners are motivated, eager 
participants in their learning. 

Learners make good progress 
in their learning. 

Learners know their views are 
sought and acted upon.  They 
feel valued. 

Learners feel safe, nurtured, 
healthy, achieving, active, 
included, respected. 

Nursery pupils have enjoyed a much enhanced outdoor experience.  The nursery garden has been improved, an initiative led by our EYO and has water 
features, mud kitchen, loose play equipment, planters as well as imaginative play and physical play equipment.  This has created an engaging outdoor 
environment for our pupils. 
 
Class Charters were introduced at the beginning of session to establish expectations of everyone in school and to provide a platform for discussions 
surrounding ethos, vision and values.  The pupil council created a new vision statement and this has been transformed into school posters to share the 
message.  Links to this Vision will be made during class work, assemblies as appropriate. 
 
There has been regular opportunities to seek pupil views and opinions with a great response.  Pupils enjoy their learning but are keen to have more 
opportunities for ICT.  Learning Walks with SMT and QIO identified areas of inconsistent practice with AifL being a common theme.  An Aifl toolkit will be 
produced to ensure consistent quality experiences are available to all learners in all classrooms.  Further Learner Walks/Learning Rounds will be 
conducted once this has been developed and rolled out. Decisions will be made collegiately as to what the content of the toolkit will be, however 
formative assessment must be used inconsistently across the school. 
 
There is clear evidence of staff planning together as a stage where possible, providing similar opportunities to year groups.  Some classes are able to 
describe their learning and its application but this is not consistent and more work needs to be done in order to engage pupils in the relevance of their 
learning activities.  Pupil voice and choice needs to be further developed.  Currently, pupils have limited opportunities to take ownership of their learning. 
This will feature in the AifL toolkit with staff providing opportunities for pupil-led learning. 
 
Learners are well managed in class but require to build resilience as learners and to learn from mistakes.  Staff are keen to work with pupils to develop 
resilience as a whole school approach.  This will ensure common themes and messages are applied in the playground as well as the classroom. 
 
Children are regularly asked to complete My Views for Child Planning Meetings.  This gives an insight into their thoughts and feelings.  This strategy will 
now be extended for any pupil who is facing challenges in school.  The opportunity to talk and complete this with a trusted adult will support vulnerable 
pupils or situations that arise. 
 

What are we going to do next? 
Literacy and numeracy in the nursery garden  
Aifl Toolkit 
Building Resilience 
 



9 
 

5.3 - Meeting Learning Needs/ 2.3 Learning, teaching and assessment/ 2.4 Personalised Support 

 

Tasks, activities and resources Identification of learning needs The roles of teachers and 
specialist staff 

Meeting and implementing the 
requirements of legislation 

 
Planning, tracking and monitoring were identified as a huge workload issue.  Staff were audited regarding what paperwork was taking the most amount of time and 

making the least impact on pupil learning. This gave an immediate mandate for change and allowed for quality discussion regarding duplication and triplication of info 
using the current format.  Whole staff discussions were held to explain what info SMT needed compared to what was needed for quality planning of learning and 
teaching. Staff needed reassurance that info did not need to be detailed in 2 or 3 different places and that a mindset change was needed over time to feel confident that 
the necessary information was contained in various places and did not need to be duplicated over various documents. 
SMT led discussions on flexible planning in shorter blocks to ensure pupil interest and learning needs were met rather than continuing in a pre-determined path for an 
entire term. Staff looked at different planning formats and were introduced to the concept of using the 4 Contexts for Learning as an overview.  Successful discussions 
were had in small groups to determine what existing paperwork should be kept and what could be changed. 4 Contexts for Learning are to be used to detail the 
Significant Aspect and Assessment Activity during the 6 week planning block, alongside existing tracking pages which detail Intended Learning as well as a newly 
introduced Term Overview which is also shared with parents. Daily/Weekly diaries contain the detail of the learning with Learning Intentions, activity and evaluation done 
responsively.  Staff were able to discuss how the proposed sheets would be used.  Some staff raised concerns that topics would take longer than the 6 weeks they were 
being asked to plan for. SMT were keen to remind staff that planning for extended periods of time was not best practice as it did not support many of the principles of 
curriculum design. Staff are using the current planning and to date feedback has been positive about the time reduction in planning which will hopefully help to reflect a 
more accurate working time agreement target.  Staff have stated that their weekly diary is still taking the majority of the time.  SMT feel that this is where the time should 
be spent in planning the needs of all and allowing more time for creative activities to be designed. 
 
Emotion Talks and TIP groups are now up and running and at present  16 (1 from nursery attended for a 6 week block run by ASL services with 1 Nursery PSA getting 
trained) number of pupils engage with these.  Work baskets and Play boxes are also in use in the nursery with 5 staff trained and 9 pupils supported using these 
initiatives.  Further work will be done to make this sustainable, via staff training and resource investment. 
 
Read Write Inc is now used across P3 with strategies being used in the current P4 classes for some pupils.  This has allowed for continued improvement in meeting the 
needs of those children. 
 
45 pupils from Primary 1 to Primary 7 benefitted from support for learning for literacy with the vast majority showing improved scores in SWST and SWRT results.  In the 
few cases where improvements were not made, the support enabled pupils to make progress and maintain levels of literacy. 
 

6 pupils from P2 were identified for numeracy support as part of our Attainment Challenge. These pupils showed small improvements in ability but more significant 
improvements in their confidence when approaching numeracy tasks.  Numeracy support will be expanded for identified pupils as part of Support for Learning next 
session.  
 

In primary 3, ten pupils benefitted from a Read, Write Inc focus group led by the Support for Learning teacher.  90% of these pupils showed improved scores in SWST 
and SWRT.  The greatest improvements were seen where pupils had recently arrived with English as an Additional Language. 
 

In Primary 5 and 6, eight pupils took part in the Fresh Start literacy intervention programme across two ability groups.  75% of pupils showed improvements in SWST 
and SWRT scores.   



 

 

Class teachers have reported positively on pupils ability to transfer their new literacy skills from the intervention programmes back into their daily classwork. The greater 
number of pupils showing improvements in RWI highlights the importance of early intervention to support literacy skills.  The Support for Learning team will support class 
teachers to continue using the RWI programme beyond P3 into P4. 
 

Collaborative working with partner services has reduced barriers to learning and ensured positive destinations for pupils from Nursery to P7.  Our Educational 
Psychologist's work this session, as well as that of ASL Services, has mainly focussed on supporting pupils with ASD in the Nursery and ensuring transition to 
appropriate placements for P1, which will meet their complex needs. 
 

Barnardo's have supported the inclusion of 3 pupils with challenging behaviour, both at home and in school, who have faced exclusion and been on part time timetables.  
In two of the three cases this has enabled the pupils to return to a full time timetable. 
 

Self evaluation of the whole school Behaviour Management Policy highlighted the need for development in this area.  Professional dialogue during CAT sessions 
identified the need for the policy to be inclusive, positive, motivating, clear and manageable – while also promoting pupil resilience and mutual respect between pupils 
and staff.  Both classroom and playground systems have been updated to allow more focus on positive behaviour, the promotion of positive interactions and a 
restorative approach to managing conflict.  Positive behaviour across the school is now linked to weekly reward time.  The new system will be implemented from August 
2016. 

 

What are we going to do next? 
Wordboost – whole school 
Building Resilience programme 
1 in 5 poverty awareness training 
SfL staff member to be employed using PA monies 
Early Years PSA to work within Nursery and P1 
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5.1  The Curriculum/ 2.2 Curriculum/2.6 Transitions 
 

The rationale and design of the 
curriculum 

The development of the 
curriculum 

Programmes and courses Transitions 

 
Curriculum for Excellence has been fully implemented, with staff familiar with the Experiences and Outcomes. Nursery staff have been focussing on 
using the Es and Os to further develop planning in the nursery with EYPs taking responsibility alongside the EYO and PT. This has meant more 
meaningful observation comments have been made and staff are becoming more aware of the direct link between planning and observation recording. 
 
A rationale for our curriculum has been created with feedback from all stakeholders.  Opinion was sought from parents, staff and pupils as to what the 
curriculum should provide for the Stenhouse community and this is displayed as a Vision and Values poster with an accompanying statement linking the 
vision and values to our rationale.  This message will form the basis of intensive ethos work next session as we look to build resilience in Stenhouse 
stakeholders as well as further develop our curriculum programmes. 
 
Spelling was one area that was identified by staff as an immediate development area. Collegiate time was spent bringing current spelling resources and 

auditing their uses and how spelling is taught across the school.  Consensus was reached that concerns lay with what spelling pattern to teach next and not the actual 
delivery of lessons.  A variety of school spelling programmes were looked at and discussions were held with staff as to what they deemed useful.  The Single Word 
Spelling Test was rolled out for all pupils and a corresponding progressive programme was favoured by staff. DHT met with staff to discuss results of SWST in relation to 
class groupings and to encourage staff to discuss how they would plan for appropriate spelling progression in their classes.  A very good discussion was held with 
teaching staff who identified that following the spelling pattern in a linear direction was not best practice for meeting the needs of all learners.  The spelling programme 
piloted followed the Read Write Inc, patterns closely and was amended to include Literacy Rich patterns too.  This has provided a framework for staff to use to support 
their lesson planning.   
 
Curriculum Guidelines folder was suggested as a document to gather good practice, progression pathways and other useful learning and teaching documents related to 
each area of the curriculum.  Staff created some working groups to gather information for identified areas of the curriculum.  Due to time constraints, this work is not 
finished and will feature on next sessions Improvement Plan.  This will support teacher planning alongside the Es and Os and Significant Aspects.  
 
RME was an item on previous improvement plans, this work is now complete and will be included in the Curricular Guidelines Folder to support RME across the school. 
 
Gaelic and French are our 1+2 languages.  Gaelic is unique to us but has not had enough of a focus placed on it this session.  Staff confidence in the delivery of Gaelic 
is sporadic and reliant primarily on those that have completed the GLPS training.  This is not a sustainable model and therefore class teachers require support to deliver 
Gaelic through an immersive means.  Gaelic will remain on our improvement plan for the foreseeable future with a further teacher undertaking training next session.  
Use of Y Forrest, our Gaelic Specialist to provide teacher training on the use of a Gaelic website for non-speakers will support this as will monitoring of the language via 
pupil focus groups.  Raising the profile of French for P5-P7 will also be a feature of second level.  Resources and programme of study is in place.  Teacher confidence of 
French is better than Gaelic but support will still be provided to ensure the curriculum is fully covered. We had Gaelic parent group in for N-P3 parents that was attended 
by up to 10 parents for a six week block.  
 
Maths/Numeracy as our attainment challenge has led to the progression pathways being identified as inconsistent with programmes such as SEAL.  Mental Agility 
guidelines are out of date and this will feature in development work next session.  



 

 

What are we going to do next? 
Complete Curricular Guidelines Folders 
Gaelic support needed – Senior students available from High School as a language assistant?  Potential for EYO (native speaker) expertise to be utilised 
French programme of study to be made available again – Curricular Guidelines folder 
Create a Digital Learning Zone in IT suite -  2 days cover for ICT co-ordinator  
Developing a Skills Focus week linked to Employability skills – World of Work Online Tool is useful 
HWB – Building Resilience programme to be rolled out 
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5.9  Improvement through self-evaluation/ 1.1 Self-evaluation for self-improvement 

 

Commitment to self-evaluation Management of self-evaluation School improvement 
 
The school now has a comprehensive Self-Evaluation Policy containing all aspects for self-improvement.   This was shared with staff and particular 
attention given to the timeline and contexts for Shared Classroom Experience.  This has proved a useful document to ensure all stakeholders opinions 
were sought and collated several times over the course of the session.  This document will be altered and amended as a change in self-evaluation style 
continues.  Triangulation of evidence will form the basis for future self-improvement activities. Opportunities for pupils to meet to talk about learning more 
regularly will be introduced and feedback collated and shared via display boards and formalised during professional dialogue meetings with staff. 
 
Parental returns have increased which is an indication of improved parental engagement.  Although higher returns, it is still a small percentage compared 
with the total school communities.  A prize draw helped improve returns for our Curriculum Rationale questionnaire.  Look to Survey Monkey style 
surveys next session. 
 
Sharing Classroom Practice has occurred via a variety of means over the session, including a Learning Walk with our QIO.  This identified areas of 
strengths and areas of inconsistencies that require further action to ensure a high quality of provision is offered.  Staff have also shared classroom 
practice with each other as well as SMT visiting.  Use of jotter monitoring has given an overview of standards in the classroom although this was not 
particularly useful in the Early years where little was done in jotters. 
 
Findings from SCE are collated departmentally by HT/DHT and PT and then whole school themes are identified as strengths and next steps and then 
feedback is given to staff.  Throughout the session, similar themes reappeared.  Therefore during SCE next session, identified themes will form part of 
the follow up SCE to try and embed the next steps more successfully. 
 
Audit of the Improvement Plan during an INSET day has given an honest reflection on how the year has developed.  These findings have helped form 
the basis of next sessions Improvement Plan.  Teachers and Pupil Support Assistants were involved in the audit.  PSAs haven’t previously been involved 
but as they are an integral part of the school, are entitled to participate and share opinion on how action points have developed.   
 
The Eco –committee has been run by our SLC teacher and have been active in running campaigns to raise awareness of eco topics.  Our Fairtrade 
committee is successfully run by 2 class teachers and have provided excellent opportunities linked to national initiatives, the Big Breakfast being a very 
successful event where parental engagement was one of our most successful events for some time.  These groups  will self-evaluate their work this year 
and identify next steps. 
 
CPD has supported the sustainability of Read Write Inc, Gaelic, SEAL as curricular initiatives.  1 PSA and our SLC Nursery Nurse attended the PSA 
conference this session.  They have returned with great enthusiasm for the workshops they attended.  One of which, 1in 5 Poverty awareness will 
become a focus for us next session.  1 class teacher has also attended 1 in 5 training along with the HT.  The CT and PSA will have responsibility for 
leading aspects of this initiative next session. 
 



 

 

What are we going to do next? 
Pupil focus groups – monthly meet with HT/DHT/PT (bingo ball method!) 
1 in 5 Poverty training  -whole school awareness - CT and PSA to lead. 
Update Self-Eval for Self –Improvement policy 
SCE pro-formas to include collegiate next steps as initial focus 
Use of Survey Monkey for  audits/surveys 
 

 
 
 
  



 

 
 
 
 
 
 
 

School Improvement Plans 
 
Driver Diagrams: 

 Cluster 
 Whole School 
 Nursery 
 Language and Communication Classes 

 
 



 

Cluster IP

Progress/Evaluation 
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School IP 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Progress/Evaluation 
NIF Priority 1 Qis: 1.1 Analysis and Evaluation of intelligence and data

2.3 Effective use of assessment
2.3 Planning, tracking and monitoring

3.2 Attainment in Literacy and Numeracy

Improvement 

in children 

and young 

people's 

attainment 

and 

achievement, 

particularly in 

Literacy and 

Numeracy

Increase high quality 
Learning and 

Teaching

Improve progression 
pathways

Increase provision for 
meeting the needs for 

all learners

Improve Assessment 
and moderation

Aifl Toolkit

Currlicular Guidelines folder i

Maths Focus Weeks

Mental Agility Programme.

Maths/Numeracy Pathways

Cluster Moderation task

SfL maths focus groups

Forward plan reflects responsive 
strategies

SCE 

’CAT session using Shirley 
Clarke

Working Group to review 
pathways

Feedback professional 
dialogues

Cluster CAT

SEAL strategies revisited

Pupil profiling

Whole, school pupil 
progression focus groups

CAT session to create 
Maths Focus Week

Working Group for Toolkit 
and Folder

Forward planning uses pathways

SCE focus

Tasks/tests to impact driversSecondary drivers
Primary drivers

.Significant Aspects used for 
planning assessment

Evidence in planning

Timetabled maths 
support

CAT session



 

 
 
 
 
  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

NIF Priority 1 Qis: 1.1 Analysis and Evaluation of intelligence and data

2.3 Effective use of assessment
2.3 Planning, tracking and monitoring

3.2 Attainment in Literacy and Numeracy

Improvement 

in children 

and young 

people's 

attainment 

and 

achievement, 

particularly in 

Literacy and 

Numeracy

Increase high quality 
Learning and 

Teaching

Improve progression 
pathways

Increase provision for 
meeting the needs for 

all learners

Improve Assessment 
and moderation

Aifl Toolkit

Currlicular Guidelines folder i

Maths Focus Weeks

Mental Agility Programme.

Maths/Numeracy Pathways

Cluster Moderation task

SfL maths focus groups

Forward plan reflects responsive 
strategies

SCE 

’CAT session using Shirley 
Clarke

Working Group to review 
pathways

Feedback professional 
dialogues

Cluster CAT

SEAL strategies revisited

Pupil profiling

Whole, school pupil 
progression focus groups

CAT session to create 
Maths Focus Week

Working Group for Toolkit 
and Folder

Forward planning uses pathways

SCE focus

Tasks/tests to impact driversSecondary drivers
Primary drivers

.Significant Aspects used for 
planning assessment

Evidence in planning

Timetabled maths 
support

CAT session

Progress/Evaluation 



 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

NIF Priority 2 – QIs 1.5 Management of Resources and Environment for Learning

2.5 Engaging Families in learning

3.2 Equity for all leaners

Closing the 

attainment 

gap between 

the most and 

least 

disadvantage

d children 

and young 

people

By June 2017

Improve professional learning 

to promote accessibility and 

equalities.

Improve collaboration with 

partners to ensure an up to date 

understanding of autism

Improve meeting the 
needs of all pupils

Autism  Awareness Training

1 in 5 poverty awareness training 

Quality learning and teaching

Whole school training

Regular review CPMs

CPMs regularly moving targets 
forward

Pupil focus groups to discuss 
learning

WG to Poverty proof the 
school

SCE focus on inclusion

CAT session 

Feedback to whole staff 
re pupil voice on learning

Environmental conditions audited 
for autistic pupils

CAT session/twilight 
session for all staff

Parents in Partnership

.Classrooms and wall 
displays to be minimised 

in LCC

Tasks/tests to impact driversSecondary driversPrimary drivers

Establish a Parent lead 
group to support school 

developments

Variety of pupil groups to 
discuss learning x3 year

Target setting at CPMs to 
be SMART

Progress/Evaluation 



 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
    
 
 
 
 
 
 
 
 
 
 

NIF Priority 3 Qis: 1.3 Developing a shared vision, values and aims relevant to the school and its community

2.2 Learning pathways
3.1 Wellbeing
3.1 inclusion and Equality
3.2 Equity for all learners

Improvement 

in children 

and young 

people's 

health and 

wellbeing

By June 2017

Improving HWB using Better 

Relationships, Better Learning, 

Better Behaviour Procedures

Improve Resilience by 
implementing Building 
Resilience Pathways

Decrease levels of 
challenging 
behaviours

Improve awareness of 

socio-economics within 

school community

Use policy to embed new 
behaviour management system

2 hours of quality PE

1 in 5 poverty awareness training

Building Resilience Programmes of 
SKills development

SKills Pathways in place

1 in 5 poverty awareness 

Playground competitions

Timetabled HWB/Social skills breaks

CAT session x2

House Reward system 
created by WG

CAT session

15 min Daily activity 
linked to HWB – daily 

diary

Evidence in planning

Rights Respecting Schools 
awareness

Autism Awareness training

CAT session x 2

2 hours timetabled for PE

INSET day

Pupil focus group for 
Resilience Programme

Tasks/tests to impact driversSecondary drivers

Primary drivers

Poverty proof the school 

Whole School Project in 
August RRS

PSA led initiatves and 
training for all

Pilot progression of skills in 
all classes

Restorative practices in place

Progress/Evaluation 



 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

NIF Priority 4 QIs: 2.2 Skills for Learning, life and work

2.3 learning and engagement
2.7 The development and promotion of partnerships

3.3 Creativity skills
3.3 increasing employability skills

Improvement 

in children 

and young 

people's 

health and 

wellbeing

By June 2017

Raise aspirations in 
pupils

Improve awareness of 
opportunities outside 

of school

Increase confidence 
and self-esteem

CLuster Skills Week

Create Partnerships within the 
cimmunity. 

Links to skills and their application

Active schools clubs

Community partnerships

Building REsilience

Rights REspecting Schools 

Skills programme
identified and piloted

Focus week to be 
organized - WG

Meet with new ASC to 
establish needs of school

RRS assemblies and 
concepts to be 

embedded across 
curriculum

Global citizenship

Parent partnership group 
established

Audit current position of 
Global Citizenship 

learning

Tasks/tests to impact driversSecondary drivers

Primary drivers

WG to create action plan 
for Global Citizenship

Building Resilience 
training for all staff

Programme of activities 
created for wider 

achievement

Progress/Evaluation 



 

Nursery IP 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Progress/Evaluation 



 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Progress/Evaluation 



 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Progress/Evaluation 
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Summary of evaluations against key indicators of Stenhouse Primary School (September 2016) 

 
Evaluation key:  

Level 6 Excellent Outstanding or sector leading 

Level 5 Very Good Major strengths 

Level 4 Good Important strengths with areas for improvement 

Level 3 Satisfactory Strengths just outweigh weaknesses 

Level 2 Weak Important weaknesses 

Level 1 Unsatisfactory Major weaknesses 

 
 

Primary School Evaluation 

1.1 Improvements in Performance 4 

2.1 Learners’ experience 3 

5.3 Meeting learners’ needs 4 

Nursery Class 

1.1 Improvements in Performance 3 

2.1 Learners’ experience 4 

5.3 Meeting learners’ needs 3 

School and Nursery Class 

5.1 The Curriculum 4 

5.9 Improvement through self-evaluation 4 
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