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How Good is our School? 

Context of the School  

Stenhouse Primary School is situated in the South West locality of the city. The school is part of 
the Tynecastle Cluster. The roll is 344 pupils, spread over 14 mainstream classes. We have two 
Language and Communication Classes to support pupils with a variety of Additional Support 
Needs, who attend from across the city.  The nursery classes have 40 children in the morning and 
40 in the afternoon. 55% of our school roll resides in SIMD 1-3 and approximately 20% of pupils 
are entitled to free school meals.   

In 2018-19, the school was allocated £101,537 from Pupil Equity Funding which has been used to 
develop a Nurture Class to support identified pupils from across the school.  A part-time Family 
Support Worker has also been appointed in collaboration with With Kids.  Further PEF money has 
been allocated to an intervention to tackle our numeracy attainment gap in Primary Two. Our PEF 
allocation is to remain the same for session 2019-20. 

The school is also in receipt of 1.4 FTE Positive Action funding. This has been used to provide a 
breakfast club for 30 pupils, staffed by two PSAs, as well as to employ a part-time Support for 
Learning Teacher, and a part-time PSA to support early intervention in Primary One.  We have 
recently been informed that our Positive Action funding is to be cut by 50% next session. 

The school Senior Leadership Team has undergone significant change this session. While Mrs 
Laura Monaghan (substantive Head Teacher) has been seconded to another school since 
September, Mr Steven Jamieson has been Acting Head Teacher.  An Acting Depute Head 
teacher, Miss Nikki Craig, was appointed in December.  Miss Anita Le Tissier has fulfilled the post 
of Acting Principal Teacher since August, in the absence of Mrs Marie Renwick who has been on 
maternity leave.  Ms Catriona Stewart is the Business Manager.   

Our Support for Learning team consists of 2 part-time teachers and a full-time PSA. The school 
also benefits from a part-time PE specialist and part-time Music Specialist as well as instructors of 
cello, brass, drumming and chanter.  There is an after-school club provided by Smile Childcare.  
Active Schools provide coaches for a variety of school clubs, both during at lunchtime and after 
school. This session we have targeted families in SIMD 1 and 2 with free Active Schools Club 
places. 

There are 12 Pupil Support Assistants (PSAs) working throughout the school to support learning, 
teaching, pupil wellbeing and inclusion. Teaching staff this session includes 2 probationer 
teachers. 

The nursery is an integral part of the whole school establishment with 80 children attending across 
the day. There are 3 Early Years Practitioners and 1 Early Years Officer who are complimented by 
2 PSAs. 

The school benefits from a small but very supportive and hard-working Parent Council.  Parents 
are encouraged to be involved in the school through a wide range of activities; helping in 
classrooms, accompanying classes on excursions, self- evaluation opportunities, attendance at 
curricular meetings, Parent Council events, assemblies, and much more. 
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Capacity for Continuous Improvement 

 

1.3 Leadership of Change 

• All staff are committed to ensuring success for all pupils.  All staff understand the social 

context of the school, including the high numbers of pupil living within SIMD 1 and 2.  The 

school has a shared vision, values and aims, however this needs to be re-examined next 

session in collaboration with all stakeholders to establish a clear, shared vision to drive 

forward change across the school and community. 

The Senior Leadership Team create a climate where distributed leadership opportunities 

are available to all.  Staff feel confident and can demonstrate their ability to take a lead role 

in making improvements across the school.  All staff engage in regular professional 

dialogue and the self-evaluation process. Practitioner enquiry needs to be developed as a 

process for positive change. 

 

2.3 Learning, Teaching and Assessment 

• In recent years, improvements across school have led to an ethos and culture based on 

positive relationships.  The majority of pupils say they enjoy coming to school and are 

engaged in their learning. Pupils are challenged appropriately in the majority of classes and 

there are opportunities for pupils to exercise choice in their learning experiences.  Further 

development of pupil choice and opportunities for leading learning are required.  

Teachers use a wide range of creative teaching approaches. Lessons are structured to 

ensure pupils are clear about what is to be learned and have opportunities to discuss their 

learning and receive feedback. Differentiation is used effectively in most classes. 

Teachers are confident in using a wide range of formative and summative strategies to 

assess pupil progress and inform reporting.  Staff have opportunities to moderate across 

the school and cluster to ensure a shared understanding of what is to be achieved. 

 

3.1 Ensuring Wellbeing, Equality and Inclusion 

• Ensuring the wellbeing of all has a high profile across the school. Staff understand that 

wellbeing underpins achievement and how their own roles in developing positive 

relationships can enhance pupil wellbeing.  Staff also demonstrate a collegiate commitment 

to supporting each other’s wellbeing.  Almost all pupils feel that their teachers care about 

them.  Staff are aware of their role regarding SHANARRI and we have identified the need 

to ensure we find time to have individual discussions with pupils to ensure they feel safe, 

healthy, achieving, nurtured, active, respected, responsible and included.  The majority of 

pupils feel safe in school and that everyone is treated fairly. 

1 in 5 Poverty awareness has a high profile in school.  Staff are committed to ensuring 

equity across the school. The school community is supportive of the many initiatives in 

place to ensure equal opportunities for all across the school.  Although most pupils feel that 

bullying happens in school, the majority report that staff are good at dealing with bullying.   

 

3.2 Raising Attainment and Achievement 

• Raising attainment in writing is a priority in school and across the cluster.  New approaches 

to the teaching of writing are being embedded across the school as part of improvement 

planning this year and next.  There are robust procedures in place for the tracking of 



 

 

 

 

Edinburgh Learns: Standards and Quality Reporting and School Improvement Planning  

 

 

 

attainment of all pupils.  Regular attainment meetings ensure effective planning of 

interventions to ensure continuous progress.  A significant PEF allocation has enabled 

evidence based interventions to be introduced to reduce the attainment gap and raise 

attainment for those living in poverty.  A tracking system for the impact of PEF interventions 

on individual pupil attainment has been trialled this year and will be implemented next 

session.  The potential of EDICT will also be explored as an effective means of tracking 

pupil attainment. 
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Leadership of Change 

Themes 
• Developing a shared vision, values & aims relevant to the school and its community 

• Strategic planning for continuous improvement 

• Implementing improvement and change 

 

Our Illustration  

 

• Developing a shared vision, values & aims relevant to the school and its community 

 

• Strategic planning for continuous improvement 

 

• Implementing Improvement and Change  

 

 

What We Have Done: We have introduced staff led Professional Dialogue Sessions.  
Once per month an extended weekly staff meeting is led by class teachers from a 
particular stage. Each stage shares a development or intervention that has been used in 
their class, followed by time for professional dialogue. 

The Impact:  

• All staff report that professional dialogue sessions have supported the continuous 

improvement of the school. 

• The majority of staff led a professional dialogue session. 

• The majority of staff report that this has improved or enhanced their own 

professional practice. 

 

What We Have Done: Distributed Leadership opportunities have been provided to class 
teachers as part of the school’s planning for continuous improvement. 

The Impact: 

• Five class teachers have taken responsibility for leading developments across 

school. 

• All of these staff members report that they have developed valuable leadership 

skills. 

• This has led to changes and improvement being implemented in Literacy, 

Numeracy, Health and Wellbeing, Nurture and Modern Languages. 
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Next Steps  

To develop a new shared vision, values and aims relevant to the school and its community. 

To provide continued and further opportunities for distributed leadership amongst staff. 

 

Learning, Teaching and Assessment  

Themes 
• Learning and Engagement, including use of digital technologies  

• Quality of Teaching  

• Effective use of Assessment 

• Planning, Tracking & Monitoring

Our Illustration  

 

• Learning and Engagement 

 

• Quality of Teaching  

• Effective us of Assessment  

 

What We Have Done: We have expanded the use of Wordboost into P2-P7.  All staff 
have been trained in Wordboost by Speech and Language Therapists.  Resources have 
been purchased or created to support delivery. Speech and Language Therapy have 
supported the monitoring and evaluation of the implementation. 

The Impact: 

• Wordboost or LanguageBoost is now taught in all classes from Nursery to P7. 

• The majority of pupils surveyed said that Wordboost has extended their 

vocabulary. 

• Most parents surveyed said that Wordboost has extended their child’s vocabulary. 

• Sharing classroom practice with Speech and Language Therapists has shown 

Wordboost as being effectively implemented in all stages visited. 

• Most teachers report that pupils can use Wordboost vocabulary in their writing. 

• Speech and Language Therapy Drop In sessions have increased staff confidence 

in delivering Wordboost. 

 



 

 

 

 

 

 

 

 

• Planning, Tracking and Monitoring  

 

 

Next Steps 

• Ensure all parents are aware of our L1 and L2 next session. 

• Evaluate the impact of the new French Progression Pathways. 

• To provide opportunities for all pupils to be part of Leadership Groups. 

 

 

 

 

 

 

 

 

 

 

Ensuring Wellbeing, Equality and Inclusion 

Themes 
• Wellbeing 

• Fulfilment of Statutory Duties, including presumption of ASN for Looked After, unless 

assessed to the contrary, and specific arrangements for support to improve outcomes  

• Inclusion and Equality  

 

What We Have Done: As this is our first year teaching French as our L1, our Modern 
Languages Co-ordinator has collaborated with colleagues from Stenhouse and other 
cluster schools to create French Progression Pathways to support teacher planning, 
tracking and assessment.  She has also introduced new resources to staff during CAT 
sessions, ie Camembear P1-3 and EuroStars P4-7.  The resources have been matched 
to the Progression Pathways. 

Impact:  

• French has been taught in all classes from P1 to P7 this session. 

• All teachers feel that the new resources have improved their ability to effectively deliver 

French lessons. 

• Most pupils feel that the new resources will help them to learn French. 

• The majority of parents surveyed said they were aware that we now teach French from 

P1 to P7.  Next session we need to raise the profile of this towards 100%. 

• As the new Progression Pathways were introduced in term 3, the full extent of the 

impact will need to be evaluated next session. 
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Our Illustration  

 

• Wellbeing

 

 

 

 

 

 

 

 

 

 

 

 

• Fulfillment of Statutory Duties (with specific reference to Looked After children) 

 

• Inclusion and Equality 

What We Have Done:  We have created a Nurture Base in a former classroom and 
trained a teacher and a PSA to lead Nurture Groups on three days per week. 

 

The Impact: 

• 12 children have been included in core Nurture Groups (three days per week). 

• A further 20 children have benefitted from short term Nurture Groups. 

• Of which, 10 P7 pupils took part in Enhanced Transition Nurture Groups. 

• Boxall profiles have shown that most children have increased in confidence, 

ability to self-regulate and group work skills. 

• The majority of pupils have high levels of attendance (above 90%) on Nurture 

Group Days. 

• The majority of Nurture Group pupils report that they have improved their ability to 

deal with their emotions. 

• Most pupils in the Transition Group report that it made them feel more positive 

about high school. 

• Most parents reported that their children were more able to use strategies to calm 

themselves. 

• The Majority of parents said their children had increased in confidence since 

being part of The Den. 

• All teachers reported a positive impact upon the children’s ability to engage back 

in their mainstream classroom. 

 

What We Have Done: We introduced a Supported Playground Area (SPA) to support 
children who find it difficult to integrate and socialise in the main playgrounds.  The SPA 
in the School Courtyard provides a smaller group setting in a safe and secure 
environment with a higher pupil to staff ratio. 

The Impact: 

• 12 pupils have been supported at break and lunchtimes in the SPA since it began 

in February. 

• Class teachers report that the majority of children who use the SPA return to class 

in a more positive way and this has a positive impact on their leaning. 

• The majority of children who use the SPA feel that it has improved their break 

times. 

• PSAs report improved relationships with the children who use the SPA. 

• PSAs report a positive impact on the main playgrounds with a reduction of 

incidents requiring support from SLT. 
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Next Steps 

Increase Nurture provision to 4 days in October 2019. 

Continue to develop the role of Family Support Worker through self-evaluation involving all 
stakeholders. 

Ensure robust tracking procedures and practices are in place to ensure improved outcomes for 
Looked 
After and The Impact: 

• During the first year of the project our Family Support Worker has directly supported 53 

families, consisting of 83 children. 

• 75% of these families live in SIMD 1, 2 or 3. 

• 34 Families have attended Stay and Play with 15 families using this an informal 

opportunity to request support. 

• Attendance at Friday Morning Drop Ins and Weekly Parental Support Workshops has 

been between 2 and 6 families each week.  Next session we will look at ways to raise 

the profile of these supports. 

• 6 P7 boys attended the Boys Group.  Most said they felt that the group increased their  

self-confidence and helped their peer relationships. 

• 5 Families were supported by the School Holidays Programme in the October and 

Easter Holidays.  A three week programme is planned for the summer holidays 

including a residential experience which will be attended by 20 parents and children. 

• 14 Families were supported with the Christmas Welfare Support packages.  These 

came from school referrals. 

• 41 children have self-referred to Time4Me. The Pupil Wellbeing Questionnaire results 

show that 82% of pupils feel that adults listen to their views.  This has increased from 

the previous year. 

• Whole school parent surveys show that 67% of parents feel that the Family Support 

Worker has made a positive impact at Stenhouse. 

• 100% of the families supported feel that that they have benefitted from the supports. 

What We Have Done:  We have used PEF to recruit a Family Support Worker in 
collaboration with With Kids.  The worker was appointed during the summer of 2018 and was 
in post for the start of the new session. He provides a combination of one-to-one and group 
support for children and/or parents who have been identified by the school staff or self-
referred.  The Family Support Worker has established a range of support including: 

• Bespoke family support requests 

• Attendance and punctuality support 

• Stay and Play 

• Friday Morning Drop In 

• P7 Boys Social Skills Group 

• School Holiday Activities Programmes 

• Christmas Welfare Support 

• Time4Me 1:1 pupil wellbeing support 

• Weekly Parental Support Workshops 
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Care Experienced children. 

 

 

Raising Attainment and Achievement  

Themes 
• Attainment in Literacy and Numeracy 

• Attainment over time 

• Overall Quality of learners achievement  

• Equity for all learners, including specific reference to Looked After children and other 

Equity cohorts

Our Illustration  
• Attainment in Literacy and Numeracy  

 

 

• Attainment over time 

 

• Overall quality of learners’ achievement 

What We Have Done: As a cluster we have begun a two-year priority in raising 
attainment in writing.  We have introduced staff to the ten elements from the Writing 
Strategy through In Service and Cat Sessions, audited staff confidence in teaching using 
the Writing Strategy, moderated writing as a cluster from Early to Third Level, shared 
classroom practice with colleagues and used termly attainment meetings to plan targeted 
interventions and supports. 

 

The Impact:  

• The majority of elements of the Writing Strategy are being used in all classes. 

• The audit of staff confidence has allowed for further targeted staff training to 

planned for this session and next. 

• All staff have reported an increase in confidence when teaching writing. 

• All staff took part in Sharing Classroom Practice with colleagues.  Peer feedback 

has enable whole staff development needs to be identified. 

• Most staff have seen an improvement in the quality of the pupils’ writing. 

• CfE attainment in writing has increased at P1 and P4. 

• The majority of P4 and P7 pupils achieved average or above scores in their 

Writing SNSA. 

• The majority of pupils feel motivated by their writing experiences in class. 

• The majority of parents are pleased with their child’s progress in writing. 
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•  Equity for all learners, including specific reference to Looked After & Equity  

 

Next Steps 

• Continue to embed the Writing strategy across the school using the staff audit to 

highlight areas of staff development need. 

• Introduce tracking system (piloted session 2018-19) for pupils living in poverty.  

• Implement strategies to reduce identified attainment gaps. 

• Explore the potential of implementing EDICT. 

 

 

 

 

2.6 Transitions 

Theme

 

•    Arrangements to Support Learners and their Families 

•    Collaborative Planning and Delivery 

•    Continuity and Progression in Learning 

 

Our Illustration 

 

• Children are actively engaged in transitions from across all stages from Nursery to S1.  

Parents are actively involved in supporting and settling their children into the Nursery 

through a series of planned visits.  Children and families transitioning into P1 are provided 

with welcome packs and are actively involved in a series of parental information sessions 

and planned opportunities to work with new teachers and PSAs, as well as allowing time to 

become familiar with the P1 environment.  P1 to P7 pupils are involved in transition lessons 

prior to the new session to begin to build relationships and become familiar with new 

environments.  Pupils at each stage decide upon how they would like to share ‘Top Tips’ 

on a successful transition with the upcoming year group. Parents’ evenings are held early 

on in the new session to enable parents, pupils and staff to build positive relationships and 

identify strengths and areas of development. P7 pupils transitioning to high school take part 

in a range of visits covering a variety of curricular areas.  Primary and high school staff 

meet to share information and key high school staff visit primary pupils.  This session we 

have introduced Nurture-based Enhanced Transition Groups for pupils moving from P7 to 
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S1.  Primary staff place a strong emphasis on ensuring a high level of social an emotional 

support for all children. Pupils with additional support needs are identified and referred to 

high schools enhanced transition programmes.  

 

• Individual transitions are planned to meet the needs of pupils with additional support needs 

both in mainstream and in the Language and Communication Classes. Social Stories are 

used to support pupil with ASD. Joint planning of transitions at Child’s Planning Meetings 

include active involvement from pupils, parents and partner services including Educational 

Psychology, ASL Service, Barnardo’s and Broomhouse Befrienders.  Such transitions 

involve school staff visits to meet pupils in their current establishments.  The are planned 

opportunities across the cluster for staff to come together to share practice and moderate 

learning to develop a shared understanding of progress across levels. 

 

• There are clear, shared processes in place for the sharing of information about pupils’ 

learning across the curriculum as well as their social and emotional needs.  Class teachers 

have planned opportunities to meet to transfer information.  Detailed tracking information 

relating to pupil progress in all aspects of the curriculum is shared in the transition folders.  

This includes information on pupil progress and pupil profiles including learner voice in 

identified strengths and next steps. 

 

Next Steps  

 

• Cluster Numeracy Group to develop a consistent approach to the tracking, monitoring and 

sharing of pupil progress through second level, including developing consistent and 

effective information sharing   with high school.

 

 

Equity and Best Value 

Pupil Equity Fund  
 

• Information about the approaches taken to improve outcomes for targeted children 

 

 

• Nurture – As detailed above 

 

• Family Worker – As detailed above 

 

• Basketball Club – In partnership with Tynecastle High School and West Edinburgh 

Warriors we have established a Transition Basketball Club for 10 vulnerable pupils. 

o All pupils reported that they felt their Health and Wellbeing had improved as a 

result. 
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o All pupils said they will continue to engage in a basketball club at high school. 

o Some pupils attendance increased, particularly on Basketball Club days. 

o Two pupils did not complete the sessions. 

 

• Numeracy – Numeracy in P2, P3 and P4 was identified as an attainment gap.  Targeted 

pupils were taught SEAL strategies by a teacher in a small group each week. 

o All pupils made progress in the stages of SEAL. 

o Class teachers reported that most pupils could apply their skills in the classroom. 

o Some pupil’s attainment moved from off track to on track. 

 

• Lego Therapy and Playboxes –  A class teacher was given time out of class to establish 

Lego Therapy and Playboxes interventions across the school.  PSAs were trained in 

delivering the interventions and, through professional dialogue, class teachers identified 

pupils to target. 

o Feedback from PSAs highlighted that some children were not correctly identified for 

Playboxes.  Further input is required for staff on identifying pupils. 

o Some pupils could transfer social skills from Playboxes into the classroom 

environment and The Leuven Scale showed increased engagement in P1 and P2. 

o Most pupils who took part in Lego Therapy showed increased social communication 

skills in sessions and in the classroom environment. 

 

FOR SESSION 2018-19, THE PUPIL EQUITY FUND HAS TOTALED £190,199.  

THIS INCLUDED A CARRY-FROWARD OF £88,662 FROM THE PREVIOUS SESSION 

OF WHICH £132,545 HAS NOW BEEN SPENT. 

THERE IS A CURRENT CARRY-FORWARD OF £57,654 TO SESSION 2019-20.  

THIS SPEND IS DEEMED EXCEPTIONAL AND THE PLANS FOR THIS SPEND ARE 

OUTLINED IN THE SCHOOL IMPROVEMENT PLAN FOR 2019-20 AND CODED GREEN. 

 

Best Value  

 

• Authorisation to Spend Forms are completed for all requisitions and authorised by the head 

teacher before being processed. 

• Forecasts are completed by the Business Manager in conjunction with the head teacher in 

accordance with the CEC Forecasting Timetable. 

• Office staff have all completed the required CECiL Cash Handling and Management of 

School Fund training. 

• The School Fund Committee is established and roles are clearly defined.  The next 

scheduled meeting of the year will take place before the end of term. 

• 1 in 5 Poverty Awareness has a high profile in the school.  There are many strategies in 

place to ensure equity for all families including; free fruit for snack, clothes and uniform 
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recycling, support with funding/grant applications, referrals to holiday family support, equity 

fund to support and reduce the cost of school trips, homework resource packs available to 

all pupils, CHAI fortnightly appointments in school and the promotion of free Active Schools 

places for all pupils in SIMD 1 and 2. 

• All PEF purchases have been made through approved CEC suppliers.  There have been 

no waivers required. 

• Each year, our main spend is targeted around our school improvement plan.  This years’ 

focus has included a significant investment in Nurture through the redevelopment of a 

classroom space and associated staffing. We now provide daily nurture opportunities to 

pupils throughout the school.  The provision of a Family Support Worker has increased 

parental engagement within the school.  Additional investment in ICT hardware as part of 

the refresh has enabled pupils in all parts of the school to easily ICT to enhance and 

support leaning. 
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Quality Indicator Grades 

 

 

4 School  Nursery HMI/Care 

Inspectorate 

Leadership of Change 4 4  

Learning, Teaching & Assessment  4 4  

Wellbeing, Equality & Inclusion 4 4  

Raising Attainment & Achievement  4 4  

School Choice  5 5  


