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Aims and Rationale  

Our goal is for all Stenhouse Primary school children to thrive and take their place as highly 

skilled workers in a world-class city.  To achieve this they must develop excellent skills for 

learning, life and work, regardless of socio-economic barriers. 

This policy has been created with the aim of being a relevant, useful and essential document 

for all teaching staff at Stenhouse Primary School.  The policy serves the following purpose: 

• It outlines the minimum expectations for staff at Stenhouse Primary in terms of their 

Teaching and Learning practices. 

• It supports staff through providing useful resources, strategies and told for effective 

Teaching and Learning. 

• It outlines how we as a school evaluate our Teaching ad Learning practices and how 

we measure impact they have on learners. 

• It provides staff with information on support available to Stenhouse primary staff 

relating to Teaching and Learning. 

This policy has been designed and written to ensure the expectations of City of Edinburgh 

Council’s Edinburgh Learns policy permeates all aspects of Teaching and Learning in 

Stenhouse Primary. 

It is the aim of every teacher to deliver high quality teaching and learning.  It is the single 

most important feature of reflective practice and is the key to improving the achievement of 

all pupils at Stenhouse Primary School. 

 

Key Components of this policy reference the following: 
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Formative Assessment for Learning 

Assessment for Learning (AfL) strategies are key to successful  teaching  and learning at 

Stenhouse Primary.  Staff are expected to employ a range of these strategies as appropriate 

to ensure that: 
 

o All pupils know how they are doing and understand what they need to do to 
improve and how to get there 

o Every teacher can make well-founded and informed judgements about pupils’ 
attainment  and achievement. 

o Every parent and carer knows how their child is doing, what they need to do to 
improve, and how they can support their child with this  

 
As a school, we have structured systems in place for making regular and accurate 

assessments of pupils, and for tracking pupils’ progress and communicating this to 
parents/carers.  It is expected that the principles of AfL are built into every lesson.  Examples 

of AfL techniques which are used by teachers at Stenhouse Primary are given Appendix One.  
The document in Appendix One gives a thorough but not exhaustive account of key 

components of Assessment for Learning strategies. These allow constant judgements to be 
made about a pupil’s learning and how best to build on it.  They also empower students to 
be owners of their own learning and to understand what they need to do to improve. 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

Differentiation 

Tasks, activities and resources are differentiated to provide all learners with support and challenge to 

progress at an appropriate pace.  These are clearly planned and detailed in either teachers’ daily plans 

or Individualised Education Plans.  Adaptations to lessons are based on one or more of the following 

aspects:  

 

o Modification of content 

o Modification of process 

o Modification of product 

o Modification of the learning environment. 

 

 

Skills Development 

All teachers provide opportunities to develop children and young people’s skills for learning, life and 

work.  They make explicit reference to the relevant skills at the beginning of every lesson and link 

them to the Learning Intentions and Success Criteria.  They ensure that children and young people 

self-evaluate their progress in terms of learning, and of skills development.  All staff take responsibility 

for developing the following core skills using the 4 contexts for learning – Discrete Subjects, 

Interdisciplinary Learning, Ethos and Wider life of the School, Personal Achievement. 

The core skills: 

o literacy 

o numeracy 

o health and wellbeing 

o employability, including enterprise and creativity 

o thinking/cognitive   

o digital learning 

 

 

 

 

 

 

 

 

 

• Reading  

• Writing  

• Listening and Talking  
• Number process  

• Money, time and 
measurement  

• Data handling  

• Managing feelings  

• Building                
Relationships 

• Physical Activity   • Time Management  

• Planning and          
Organising  

• Working with others  

• Using Initiative  

• Creating  

• Evaluating  

• Analysing  • Online ICT and                  
software  

• Online research  



 

 

Digital Learning is another core skill that all teachers are expected to develop in their pupils.  The 

pace of technological advances requires teaching and learning to ensure that this is a vehicle for 

learning rather than a curricular subject.  Teachers at Stenhouse Primary ensure that we are 

continuously working to embed technologies in learning and teaching to improve outcomes for all of 

our learners and ensuring equitable access to digital learning for all.  

 

 

 

Leadership of learning  

 

Leadership of learning is the responsibility of all members of the school community.  The 

ways in which it is carried out are detailed in the school/centre’s Teaching and Learning 

Policy.  These include opportunities for children and young people to lead their own 

learning, as well as the strategic oversight for quality assurance of teaching and learning and 

the professional learning of staff (including support staff).  A senior member of staff has the 

strategic remit for Teaching and Learning and ensures that the guidance contained within 

this Framework, and the school’s own policy, is consistently applied and sustainably 

embedded. 

 

 

 

 

 

 



 

 

Outdoor Learning 

Well-constructed and well-planned outdoor learning helps develop the skills of enquiry, critical 

thinking and reflection necessary for our children and young people to meet the social, economic 

and environmental challenges of life in the 21st century. Outdoor learning connects children and 

young people with the natural world, with our built heritage and our culture and society, and 

encourages lifelong involvement and activity in Scotland’s outdoors.  

Planning for Outdoor learning: 

 

 

 

 

 

 

 

https://education.gov.scot/Documents/cfe-through-outdoor-learning.pdf 

Leadership of learning  

Leadership of learning is the responsibility of all members of the school community.  The ways in 

which it is carried out are detailed below.  These include opportunities for children and young 

people to lead their own learning, as well as the strategic oversight for quality assurance of teaching 

and learning and the professional learning of staff (including support staff).  

In Stenhouse Primary, children have been involved in the development of the school’s vision, values 

and aims and this is leading to deeper understanding of the school’s values and these becoming 

embedded into the school’s culture, ethos and practice.  Teaching and Learning supports the 

embedding of this culture.  Stenhouse Primary has many pupil voice groups.   These include pupil 

leadership teams, pupil parliaments and committee and house structures.  Stenhouse Primary has an 

increasingly strong focus on children’s rights. Our pupil voice groups  are building on focusing on the 

operational aspects of how their school is run to become more involved in sharing their views on 

their learning experience  and evaluating the curriculum. 

Stenhouse Primary has a range of opportunities for children to develop their leadership skills in roles 

such as house captains, buddies, sports leaders, digital leaders, committee representatives and 

more.   

 

 

 

 

https://education.gov.scot/Documents/cfe-through-outdoor-learning.pdf


 

 

 

Assessment and Moderation 

Assessment is learning-  at Stenhouse we do not feel we need the preposition ‘for’ i n this statement.  

We use a range of assessment and effectively and intelligently use the data to improve our teaching 

and learning for our pupils thus embedding assessment as part of the moderation cycle. 

At Stenhouse Primary we are committed to ensuring that a range of well-planned approaches to 

assessment underpin high quality teaching and learning.  There should be a balance between 

ongoing assessments which support learning as well as periodic assessments which will allow the 

assessment of key milestones and further supporting evidence of professional judgement. 

 

As a cluster, we build in opportunities, annually, for cluster staff to work collegiately in order to 

support moderation through the planning, implementation and assessment stages of learning and 

teaching. 

 

See our AfL guide in Appendix One for more detail on types of assessments that may be undertaken.  

We may also use online assessments at key stages to identify common areas for development.  

These diagnostics are used to support the planning of high quality teaching and learning.  

 

 



 

Self Evaluation of Teaching and Learning 

Self -evaluation for self-improvement is vital in our commitment to supporting our learners.  We 

regularly evaluate and reflect upon our practices and the impact they have.  Below is an example of 

a whole school calendar.  Specific detail relating to current sessions can be found in the  school Self-

Evaluation policy. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

Appendix One 

 

 

 

 

Learning and Teaching 

Assessment is Learning Guide 

 
“The active involvement of children and young people in assessment is essential to ensure they have 

a well-developed sense of ownership of their learning and help one another.” 

“Assessment supports learning by focusing on the process of children and young people moving from 

where they are in their learning towards their desired goals. Assessment can also be used to identify 

and plan any support they will need to achieve these goals. Staff should discuss with learners what 

they are expected to learn. They should clarify and share learning intentions and success criteria and 

appropriate experiences for achieving these. Sharing success criteria along with learning intentions 

allows learners to ‘see what success looks like’. With practice, success criteria can often be devised by 

the learners themselves. High quality interactions between learners and staff lie at the heart of 

assessment as part of learning and teaching. These interactions should promote thinking and 

demonstrate learning and development. They should be based on thoughtful questions, careful 

listening and reflective responses and effective feedback strategies. Conversations about learning 

between teachers and children and young people, among teachers and among learners should be 

part of the planned activities or experiences. Learners need timely, accurate feedback about what 

they have learned and about how well and how much they have learned. This helps them to move 

forward in their learning and to identify what they need to do next and to decide who can help them 

build up their knowledge, understanding and skills” 

Curriculum for Excellence: Building the Curriculum 5 
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Learning Objectives 

Stenhouse teachers create effective learning objectives by following these top tips: 

• Learning objectives should not have a context 

Example:  

We are learning to write instructions not We are learning to write instructions on 

how to make a jam sandwich 

• A learning objective might be shared as ‘I can…’ or ‘We are learning…’ 

• A learning objective could be skills or knowledge based (or both).  Skills based 

learning objectives allow the learner to transfer what they have learned to other 

contexts and situations.   

Example: 

Knowledge – We are learning the names of the key parts of a plant 

Skills – We are learning to create a labelled diagram  

Dual – To know the names of the key parts of a plant + To be able to label diagrams  

• A learning objective could be open or closed.  Closed learning objectives teach a 

specific method or skill.      

Example: 

In maths when learning to divide three digit numbers 

Open – We are learning to divide three digit numbers 

Closed – We are learning to use ‘chunking’ to divide three digit numbers  

• Sharing learning objectives with pupils: 

o Learning objectives must be shared within a lesson (note this may not be at 

the beginning of a lesson) and referred to throughout 

o Try to make learning objectives as accessible as possible for pupils by using 

age and stage appropriate vocabulary 

o It is not often essential for learning objectives to be written into a jotter  

o Learning objectives may be shared in a variety of ways dependent upon 

teacher judgement  

▪ Pictorially - We are learning to recognise dot patterns (with a picture 

of dot pattern alongside) 

▪ Visually – could be written on SmartBoard, on a whiteboard, 

worksheet, game etc 

▪ Verbally – by teacher or pupils 

• Learning objectives should be frequently referred back to within a lesson and during 

plenary. 

 

 

 

 



 

 

Success Criteria 

Stenhouse teachers and pupils create effective success criteria by following these top tips: 

• Whenever possible, success criteria should be created alongside pupils. 

• This can be done in a range of ways.  A few methods to try: 

o Show an excellent example  

o Teacher demonstrate a skill or technique (whilst thinking aloud)  

o Demonstrate a good and bad example of how to do the to-be-learned skill well 

and badly. 

o Do it wrong and ask pupils to correct whilst drawing up criteria 

o Work through an example together pulling out success criteria 

• Success criteria should be displayed throughout the lesson (eg on the SmartBoard, 

on a written task etc). 

• Success criteria should be referred to throughout the lesson 

• Success criteria should form the basis of self, peer and teacher feedback. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

Self and Peer Assessment 

Teachers at Stenhouse should use a range of peer and self-assessment strategies to assess 

the learning that has taken place. 

Tool/Strategy How to use it 

Tickled Pink and Green for 

Growth 
Or Tickled Pink and Blue to 

Improve 

Tickled Pink- Something they have done well that reflects 

the S.C. 
Green for Growth/Blue to Improve- Something that they 

need to improve on. 
(Using blue as the green colour might get confused with 

traffic lights). 

Thumbs Show thumbs based on how they feel they have achieve the 
L.I. 

Traffic Lights Colour traffic lights to reflect how well they feel they have 
achieve the L.I. 

2 Stars and a Wish 2 positives and 1 improvement related to S.C. 

Faces  Choose face to reflect how well they have achieved the L.I. 

Wall Displays Posters to encourage and support self and peer assessment 

for children to refer to, e.g. sentences starters, what to do if 
stuck etc. 

Learning Discussions/Journeys   Perhaps used once a week- Thurs or Fri to discuss (not 
necessarily write) the week’s learning intentions and assess 

how well they think they have achieved them. 

Exit Ticket Pupils to complete a question on a post-it at end of the 
lesson to  

Plenaries Various plenary activities (See plenary section of guide). 

Growth Mindset Comments in 
Work 

Pupils writing reflective comments using Growth Mindset 
phrasing to reflect on L.I. and S.C.  

Talking Partners Discussions with peers about the learning (see talking 

partner section of guide). 

 

 

 

 

 

 



 

 

Effective Questioning Across Learning 

• Ensure learners are given appropriate wait time to consider the question (often done 

best with structure such as whiteboards or talking partners). 

• Use ‘talking partners’ to allow pupils to discuss questions before determining their 

answer. 

• Consider no hands up when considering open questions – use lolly sticks, randomiser on 

SmartBoard etc 

• Encourage children to develop their own questions (a useful assessment tool). 

• Effective questioning needs effective modelling (‘My answer might be this… can anyone 

help me out?/ Do you agree?’) 
 

• Use Bloom’s Taxonomy for different levels of questioning (eg Bloom’s Buttons  or 

Bloom’s Question Fans)  Display the Bloom’s Pyramid in your classroom to support 

children’s understanding. 

        

• Try to vary the question starter templates used: 

o Pose question as a statement (eg ‘Hitler was the main cause of WW2’ – agree or 

disagree 

o Provide a range of answers (multiple choice) 

o Odd one out 

o True or false 

o ‘Where did I go wrong?’ 

o Order these  

o The answer is… What is the question? 

o Always/sometimes/never true 

o Opposing standpoint (eg ‘Is it ok to hit someone if they hit you?’)  

 

• It is important to create a supportive climate so pupils feel confident to articulate their 

answer.  Some ideas for responding to pupil answers: 

o Gathering – eg ‘Does anyone have something to add, a different idea?’ until a 

collective agreement is reached. 

o Ask for an explanation of incorrect answers so they can be used to advantage. 

o Echo – ‘Who would like to agree?  Who would like to disagree?’ 



 

o Stalling – ‘Hold that thought – let’s come back to that later.’  This gives the pupil 

time to self-correct. 

o Transfer – ‘You must be a mind reader!  That was an answer to another question 

I was going to ask.’ 

 

 

Talking Partners 

How To Establish Talking Partners, Within Your Classroom. 

 

• Should be used in all curricular areas. 

• Success Criteria on how to be a great talking partner, generated by the children, are 

displayed in the classroom.   

• Change talking partners daily or weekly, depending on subject or s tage.  In the early 

years, it is sometimes favourable to change partners more frequently. 

• Think, Pair, Share. Ensure enough time is allocated to discussion between pairs. 

• Random choosing of who answers questions, using a variety of strategies, which 

eliminates the damaging hands up culture. 

• Only put hands up in order to ask a question. 

• In early years talk partners may be more effective, if they sit knee to knee facing 

each other on the carpet.   

• Share children’s experience at the end of the week. 

• E.A.L children are best supported in a group of three.  Children who find listening 

and talking tasks particularly challenging, may also be best supported in trios. 

• Parent workshops to explain the approach, as part of as a whole school approach 

ensuring AFL is embedded in all aspects of teaching and learning. 

 

 

 

 

 

 

 

 



 

Plenaries  
Teachers at Stenhouse should use a variety of plenary activities to summaries the learning. These should 

enable pupils to reflect on their learning, give teachers feedback about their level of understanding, and 

provide summative information. It should also reveal any misconceptions which need a range of follow up 

activities to address. 

  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

Tool Description  
Two stars and a wish This helps me to identify 2 things that I am good at (2 stars) and 1 thing that I want 

to improve (a wish). 
I can use two stars and a wish to improve my own learning.  My teacher and my 
elbow partner can also use this to help me improve. 

Wait time 
Thinking time 

This gives me time to think so that I can give the best answer I can to a question. 
Everyone has time to think and anyone can be asked first. 

Traffic Lights This lets me tell the teacher how confident I am with a piece of learning.  Green 
means it was easy.  Red means it was very hard.  Yellow means some bits of it were 
hard. 

Fist to Five "Fist to Five" helps me rate how I feel about something or how much I have 
understood.  Showing a fist shows I don't understand and showing a "high five" 
shows I fully understand.  Different fingers show how much help I need. 

WALT & WILF 
Learning Intentions & Success 
Criteria 

This helps me to understand what we are learning.  The success criteria help me focus 
on what I have to do to be successful.   

Think, Pair, Share Think, pair, share lets me think about things by myself, then share with a partner 
before sharing with the whole class. 

Mr What and Miss How When I hold up Mr What I remind the class of what we are learning.  When I hold 
up Miss How I remind the class how we are learning. 

Magpie Minute This gives me time to go round the class and borrow some good ideas from other 
people to help my thinking and to improve my work. 

Tickled Pink 
Green for Growth 

A pink highlight shows me which parts of my work are good and have met the 
target.  A green highlight shows me the bits that I need to improve.  I can use this to 
help me with my next piece of work. 

Peer Assessment This helps me because I get information on how to improve from other people in the 
class. 

Elbow Partners This lets me talk through my ideas with the person sitting next to me before I say 
them out loud to the whole class. 

Reflect and connect I draw or write about what I have learned into my Reflect and Connect 
book/Learning Log 

Thumb tool This helps us to show the teacher how well we understand what we are being taught.  
Thumbs up show our teacher we understand.  Thumbs down shows our teacher that 
we do not understand.  Thumbs in the middle shows that we are unsure of need 
help/further explanation. 

Plenary Dice Questions allocated to each number of the dice. Pupils roll dice and answer question 
related to the learning. 

Plenary Session This helps us to think about what we have been learning during the lesson and what 
our next steps should be. 

Reflection Cards These help us to think about what we have learned that day and what we are 
looking forward to next. 

No hands up 
(Name cards) 

This means that anyone can be asked a question and the teacher will expect an 
answer.  Sometimes the teacher might use name cards or lollipop sticks  to help make 
sure that everyone is asked questions throughout the day. 

Teach Teddy I teach teddy what I have learned during the lesson. 
Show you know This is my chance to show how much I have learned in the lesson. 
Alien School This lets me explain a concept I have been working on to the alien to demonstrate my 

understanding. 
President Linking 
Link Lizard 

I can make links in my learning across the curriculum, making connections with what 
I have learned 

Next Steps Stand Up I can reflect on what I have learned and explain what my next steps in learning will 
be 

Test the Teacher I can test the teacher by asking her/him some questions about what I have learned 
Tip for the teacher I can impress my teacher with something I have discovered 

Plenary Glossary 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

1, 2, 3 Review I record 1 thing I know, 2 questions I would like to ask and 3 important things I have 
learned 

One minute summary I am asked by my teacher to briefly explain what I have been doing and what I have 
learned 

Key words I can summarise my learning by either explaining or writing in 5 words 
Rock "n" roll review I can explain 3 things that I have learned and say what my next step in learning is 

going to be 



 

Feedback 

 

At Stenhouse, all teachers will ensure 

• Written feedback is related to the success criteria. 

• Visual feedback  

• Pupils are familiar with the correction code 

• Subject specific language used to develop familiarity 

• Plenaries are used for self, peer and teacher feedback 

• Feedback is appropriate for each stage 

• Children are given time and space to comment on their own and their peers’ work 

• Feedback makes explicit next steps 

• Successes are highlighted 

• Adequate time is given to children to make improvements 

• Examples of improvements are modelled 

 

P1 – P3: (not an exhaustive list!) 

• Verbal Feedback 

• Finger of Five 

• Thumbs Up 

• Traffic Lights / Tickled Pink 

• Plenary – self, peer and teacher feedback 

• 2 Stars and a Wish: Self/ Peer/ Teacher 

 

P4 – P7: 

• Subject specific, S.C. referred to 

• Giving children vocabulary to enable them to give relevant comments on peers’ work 

• Learning Stops: Reviewing progress in middle of lesson (What has that person done 

well? / What could they improve?) 

• All work acknowledged but comments only given if they can be followed up and seen 

to have a positive impact 

• Plenary 

• Rotating written assessment in jotters: Self/ Peer/ Teacher 

• Co-operative feedback discussion 

 

 

 

http://www.google.co.uk/url?url=http://combiboilersleeds.com/keywords/feedback-1.html&rct=j&frm=1&q=&esrc=s&sa=U&ved=0ahUKEwi966rhhLXRAhXELcAKHdP8BGgQwW4IJDAH&usg=AFQjCNFJxJkPxwbzlA2Wr-Qy1BIZ3X_W7g
http://www.google.co.uk/url?url=http://www.plays-in-business.com/five-finger-voting/&rct=j&frm=1&q=&esrc=s&sa=U&ved=0ahUKEwiN-oCbhbXRAhXnIsAKHf2_A-IQwW4IFjAA&usg=AFQjCNHzXw2JgE3iveXNUgXNMLQRUMSHTw
http://www.google.co.uk/url?url=http://www.primaryteaching.co.uk/products/st71/2-stars-and-a-wish-pre-inked-stamper&rct=j&frm=1&q=&esrc=s&sa=U&ved=0ahUKEwiV7Ma3hbXRAhXJK8AKHdvHAzsQwW4IFjAA&usg=AFQjCNF9-8WVNtDHbhaJ-QcQ6vfpfbEfBw
https://www.google.co.uk/url?url=https://clipartfest.com/categories/view/dHJhZmZpYyBsaWdodCBjbGlwYXJ0IGZyZWU%3D/traffic-light-clipart-free.html&rct=j&frm=1&q=&esrc=s&sa=U&ved=0ahUKEwiX_q3ShbXRAhWrKsAKHYXlCTwQwW4IOjAS&usg=AFQjCNHFxrQ_Xcp5ZvuG4zSngMly9e_EVQ


 

Assessment Activities 

 

At Stenhouse, teachers will: 

• Use assessment at the start of topics to gauge the pupil’s knowledge –e.g. KWL 

boards. 

• Assessment can also be done throughout learning or at the end of learning.  

• Self and peer assessment strategies can be used – e.g. 2 stars and a wish.-see list. 

• Plenary strategies can be used – e.g. effective questioning.  

• Assessment activities should be designed to show their learning against the L.I and 

S.C and be referred to throughout.  

• Involve pupils in the planning assessment activities. Say, Write, Make, Do. 

• Ask pupils how they want to be assessed – This could be discussed at the start of a 

topic. Children do not have to all do the same activity. 

• Variety of formative and summative assessments used. 

• Purpose of the task should be made clear. 

 

 

 

 

 


