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 STENHOUSE PRIMARY SCHOOL 

 Standards and Quality Report  
 

How Good is our School? 

Stenhouse Primary is situated in South West of Edinburgh. With a role of 373, across a nursery, 
14 mainstream classrooms and 2 Language and Communication classes.  We have a large staff of 
over 60 full time and part time teachers, support staff, admin staff and facilities management.  The 
Senior Leadership Team consists of a Head Teacher, Depute Head Teacher, acting Principal 
Teacher, part time Business Manager and a PEF Equity Development Officer.   

With a significant percentage of families residing in SIMD1-3 (45%) and a further 35% in SIMD 4, 
the school provides support for all of our pupils in terms of our embedded 1 in 5 Poverty 
Awareness strategic vision which is part of our greater Equalities and Equity work. 

We have welcomed many new families from across the world and now enjoy a far greater diversity 
in our community.  With 27 different home languages spoken, our EAL community will support our 
drive to ensure our curriculum has equalities at its core. 

The global pandemic has seen continued disruption to education with a second lockdown in 
January 2021.  School pupils only returned in their entirety on 15th March.  Remote Learning has 
seen significant improvement since lockdown 2020 and has resulted in a high level of learning 
opportunities and engagement from families.  Despite this, there is growing evidence of covid 
trauma amongst our pupils and families, both in wellbeing and academic progress.  Systems are in 
place to support those identified and to try and reduce the covid gap that has also been 
exacerbated by the pre- existing poverty related gap. 

 

Name of setting: Stenhouse Primary (our nursery class has produced their own 
Standards and Qualities report ) 

Standards & Quality Report 

1.3 Leadership of Change 
- Developing a shared vision, values & aims relevant to the school and its community 

- Strategic planning for continuous improvement 

- Implementing improvement and change 

 

Developing a shared vision, values & aims relevant to the school and its community 

What have we done: 
Revised vision, values and aims (VVAs) were 

revisited during lockdown 1.  Launched 

successfully just before the summer holidays in 

2020 to create a shared focus, reassurance and 

excitement for returning to school in August. 

School wrist bands for every pupil and a new 

school jumper were gifted to every pupil on their 

return to try and re-establish a sense of 

belonging. 

School renewal planning focussed on HWB, the 

H and S of re-opening our school and equalities.  

We started our strategic plan of upskilling staff 



 

Edinburgh Learns: Standards and Quality Reporting and School Renewal Planning 

 

and pupils in specific digital learning as part of our Contingency Planning which proved prudent given 

the second lockdown in Jan 2021.  

 

The impact: .   

• Return to school was hugely successful. Almost all pupil and parent survey returns stated that 

the work done in lockdown had supported families and that children were excited to return with 

wrist bands! 

• A very small number of pupils were anxious about returning to school but by end August, we 

had no families choosing to isolate and remain absent from school.  

• Very good interventions and relationship building from our Equity DO has improved 

communications from parents re attendance absences.  Only 4 absences remain TBC since 

January. 

• Almost all families stated that school continued to offer interventions that are really supportive 

and helpful given the strains on families at this time.  

• VVAs are used on all documents, letters and are visible in classrooms. All pupils have 

engaged in learning opportunities to support the understanding of our VVAs and most are able 

to discuss these and why they are important. 

• Almost all staff refer to school values in lessons where appropriate.  

• All staff have engaged in professional reading and dialogue around racial equality and 

inclusion to influence change and improvements in this area. 

• A Pupil Equalities Group has been established and has been involved in leading pupil voice 

developments in racial equality. 
 

 

Strategic planning for continuous improvement 

What we have done: 
We ensured we had enhanced opportunities for learners to use our digital strategy in class as part of 

their learning journey and to transfer some activities to Teams to ensure upskilling continued. 

CAT sessions also focussed on Curriculum Rationale and changing our “why” in terms of what we 

teach.   All teachers were able to select appropriate CLPL to match their skillset.  Distributed 

leadership opportunities allowed sharing of expertise amongst staff. 

 

The impact: 

• All staff engaged with upskilling workshops and training for digital learning and have utilised 

these in the classroom. Children have therefore have had opportunity to develop skills on 

Teams that have supported learning at home. 

• Digital learning survey established that 40 families needed online learning support.  School 

deployed 47  ipads to support learning@home. 

• Curriculum of Hope by Debra Kidd has been the focus for our collegiate workings, all teaching 

staff and a few support staff have engaged with professional reading and discussions around 

this.  

• Almost all staff have demonstrated some strategies linked to this reading in their classrooms. 

• Most pupils engaged with some form of digital learning at home and almost all pupils have 

reinforced these skills in the classroom. 

• Most pupils reported that they feel more confident in using digital learning as a vehicle for their 

learning journey. 

Implementing improvement and change 

What have we done: 

Staff at all levels have taken on distributed leadership opportunities and responsibility to ensure the 
necessary changes have been implemented in terms of successfully re-opening school and in priority 
action points.  Ensuring the successful rebuilding of relationships has been demonstrated through the 
positive return of almost all pupils and the increased commitment of staff to work in the most 
challenging of circumstances.  We are continuing to progress our thinking in ensuring fairness to all 
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stakeholders. We have achieved this through constructive, yet challenging conversations around 
Equalities, in particular race equality and what this looks like currently in Stenhouse. 100% of staff 
have completed Equalities training via Insets and mandatory training modules. 

The impact: 

• Almost all families had returned to school after the 2nd lockdown and those who had selected 

to self-isolate were successfully supported to return within 2 weeks. 

• Staff successfully increased confidence in their use of digital learning and have begun to 

establish a sustainable digital learning ethos in their classroom. 

• Almost all families stated that the learning provision offered during lockdown 2 was a vast 

improvement since lockdown 1 and they felt they were able to engage with “school” better. 

• Staff awareness of race equality has increased with discussions and training, and a 

commitment to revise our curriculum rationale has been made. 

 

Next Steps: session 2021/22 

Re-establish pupil groups to drive forward VVA and pupil voice. 

Develop Digital Learning strategy by linking with L, T and A policy more directly.   

Revise and ensure clear skills progressions and expectations for digital skills and the use of digital 
learning in classrooms 

Whole school work to establish curriculum rationale that truly encompasses Stenhouse and her 
stakeholders. 

Explicitly link values to equalities actions. 

Ensure all stakeholders are involved in our equalities priority and contribute to curriculum redesign. 

 

2.3 Learning, Teaching and Assessment 
- Learning and Engagement 

- Quality of teaching 

- Effective use of assessment 

- Planning, tracking and monitoring 

 

What we have done and the impact: 

We audited the quality of learning, teaching and assessment using the 4 themes of 2.3.  We 
considered face to face and also our remote learning offer to determine where we needed to refine 
aspects and also to identify how we moved these skills into the classrooms.  We used the headings 
from Edinburgh Learns to determine how well we have built our provision. Collated feedback from all 
stakeholders has contributed to this self evaluation. 

Planning 

All staff used the Es& Os and Benchmarks to support planning ensuring breadth and balance of 
curricular areas. 

Almost all staff used a monthly overview to share learning experiences with families and as part of 
breadth and depth of curricular planning. This enabled most families to engage with the learning 
journey. 

Almost all staff planned formative assessment opportunities in their lessons and used this information 
to plan next steps. 

Majority found trying to identify prior knowledge a challenge online due to inconsistent engagement or 
lack of confidence from pupils 

Most planned collegiately to share the workload and provide consistency of experience. 
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Almost all planning included outdoor learning experiences although this will need development in 
terms of skills progressions. 

Purpose of lesson 

Almost all staff shared the big picture with pupils and learning intentions/success criteria to support 
understanding of the purpose of the lesson. 

Majority of staff co-created the SC with pupils where age appropriate. 

Less than half felt they successfully included pupil voice in the online planning – due to the challenges 
of working in this way and this will be explored further. 

Most staff ensured reference was made to prior learning in previous lessons and learning intentions. 
Importance of revisiting learning will be addressed. 

Guide 

Almost all lessons used asynchronous learning as the basis. This was the preferred option for almost 
all parents and children surveyed as they could re-visit the learning when they needed to. 

Most lessons were chunked into accessible sections to enable understanding and ease of completion. 

Majority of staff encouraged opportunities for pupils to engage informally and formally with each other 
online, using playground chat channels and 3 daily check ins. 

Majority of staff stated they found aspects of questioning challenging (online) due to delays in 
responses, or confidence of pupils to speak online. 

Review 

Almost all staff planned self assessment opportunities and the majority felt that verbal discussions 
supported feedback better than written 

Almost all lessons ensured there were low stakes activities to re-build confidence in all learners. 

Almost all pupils felt that it was good to have a variety of tasks to do and the choice of what tasks to 
complete. 

Majority of staff felt that our delivery of remote learning was good.  Less than half thought it was very 
good.  A few felt it was satisfactory.  These staff were very reflective and indicated that their own 
personal journey was easier to make judgements on rather than a collective statement. 

 

Collated Feedback for SCE – Asynchronistic Learning   

Almost All: 

• Lessons contained Learning Intentions either verbally or written 

• Voice recordings explained the learning to pupils 

• Lessons included short activities throughout the video 

Most: 

• Had a follow up activity to complete relating to the content 

• Had a self selection activity  

Majority: 

• Gave reminders to pause the video to think, discuss or collect resources 

Less than half: 

• Included planned differentiation  

 A Few: 

• Included the teacher visible in the lesson to help with engagement 

• Lessons were instructional rather than asking questions for pupils to consider 

• Used real life contexts to support learning in an informal environment 
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• Lessons had Learning Intentions that were unclear or a description of the task rather than the 

learning  

• Prepared pupils for follow up tasks the following day – this helps support flip learning 

Next Steps: - session 2021/22 

• Ensure appropriate and consistent use of Teams in classrooms and at home for “homework”. 

Providing access to devices to ensure equity of provision. 

• Investigate the use of online assignments to reduce workload in the classroom 

• Improve the quality of differentiation now we are back face to face teaching. 

• Ensure that pupil voice is high priority in planning and participation 

• Skills Progressions using Outdoor and digital learning as vehicles for delivery will be rolled out 

after piloting by NCCT staff this session. 

• All teaching staff to engage with Teacher’s Charter CLPL. 

• Ensure values based learning is at the centre of redesigning our equalities curriculum. 

• Evaluate how our bundled Es and Os reflect equalities work and how they support our ongoing 

curriculum rationale work. 

 

 

3.1 Ensuring Wellbeing, Equity and Inclusion  
- Wellbeing 

- Fulfilment of statutory duties 

- Inclusion and equality 

 

Wellbeing 
 
What have we done: 
We have focused on reconnecting relationships and responding to the experiences of our pupils and 
families during Covid-19 pandemic. We have held CLPL sessions for staff to raise awareness of 
trauma-informed education. Our play therapist has offered staff opportunities to engage in weekly 
sessions as a form of pastoral support.  
 
The impact: 

• The Equity Development Officer identified 19 families to check in with weekly during the 
school closures.  Most of these engaged via text messages and phone calls.  

• Parental engagement via EDO’s work phone has increased this year with parents actively 
asking questions or getting in touch. In addition, there has been an increase in parents 
engaging via Twitter.   

• 26 children have received Nurture input in school and 14 children were able to interact with 
daily nurture checks via home learning and door step visits.   

• Families regularly report that they feel supported from our school community.  We have 
worked hard during the Covid 19 pandemic to develop and embed our “Team Stenhouse” 
ethos to help all stakeholders feel supported, engaged and part of our school community.  

• Daily video check ins with class teachers were very well received.  All stake holders reported 
an increased level of feeling connected.   

• A few staff have now attended CEC Nurture training. 

• Whole staff revisited the principles of nurture in August and some have begun to incorporate 
these into their classrooms.   

 
 

Fulfilment of statutory duties 
 
What have we done: 
We had built new systems to support families in lockdown access free school meal entitlements, food 
support, activity packs as well as learning provision, using online forms as well as phone calls and 
remote supports.  Care experienced pupils and other vulnerable families were contacted regularly and 
other supporting agencies contacted if no response to school. Any wellbeing concerns continue to be 
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recorded in line with GIRFEC. On return to school, these supports were still in place with staff 
collecting pupils from home if difficulties arose for attendance.     

 
The impact: 

• Almost all relationships with families were maintained throughout the session including 
lockdown 2. 

• Almost all families returned to school when re-opened in August and then in March 

• Food provisions as well as wellbeing support for families ensured an element of safeguarding 
by allowing staff to regularly communicate with families via calls or doorstep visits.   

• Support from agencies have continued to work with identified families to improve outcomes. 

• CPMs are still online but families have been better placed to engage this year and the majority 
of parents attend.  

 
Inclusion and equality 
 
What have we done: 

We bought an additional 33 devices with accessories to expand our digital hardware provision.  47 
devices loaned to families to support engagement of online learning during lockdown and school 
closures.  4 Mifi devices issued to families to offer 4G data to families to reduce isolation issues.  Pupils 
at risk of exclusion attended Urban Nature and Forest Schools. Participatory Budgeting -Pupil group 
was established to support the use of PEF to further build equity into the school day. ASL additional day 
of a teacher - to support identified pupils in literacy and numeracy.  Equalities awareness development 
work began with an audit of personal confidence and curriculum awareness. Pupil and Staff Groups 
were formed.  Parents were consulted but there was a reluctance from parents to form a group at this 
stage. 
 
 
The impact: 

• Almost all families who received a device for home learning, engaged throughout the school 

closures.  A few families required paper copies.     

• All staff have been involved in professional development relating to racial equality and inclusion 
during 2x CAT sessions and 2x INSET days. 

• Almost all the pupils attended Urgan Nature/Forest Schools have improved their readiness to 
learn and reduced the amount of out of class time. 

• Pupil Leadership Team has been created with 16 children from P5-P7. Although originally 
planned for Participatory budgeting, we have altered the focus of the group to focus on 
Equalities. They will continue with this focus and when appropriate take on an Equity role too. 

• P6 and P7 classes now have 2:1 devices as a minimum, allowing for digital learning skills to 
embed. 

• Some SWRT scores have shown improvement, all identified children have grown in confidence 
and applied their skills. 

• ASL team collaborated with all class teachers when carrying out assessments such as the 

Literacy and Dyslexia Summary and Conclusions Framework.  In discussion with class teachers, 

best practise was recognised for the use of PSA in class to support the learning. 

• We have good practice in place with elements of very good. 

 

Next Steps - Session 2021-22 

• Continue to tackle attendance issues with EDO leading. 

• Undertake audit to establish punctuality issues and create strategy to address lateness. 

• Equalities groups to begin curricular audits and gather stakeholder opinions 

• Family Equalities group to be establish – seek advice from stakeholders as to how best to make 

the school engageable for this. 

• Every class to survey class families to identify festivals and events that would be important to 

their families.  This will be included in overview planning for the year. 

• Pupil Leadership Team to undertake Cost of School Day developments to reinforce 1 in 5 

awareness 

• EmpowerED project to support digital learning – initial steps 
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3.2 Raising attainment and achievement 
- Attainment in literacy and numeracy 

- Attainment over time 

- Overall quality of learners’ achievement 

- Equity for all learners 

Attainment in literacy and numeracy 

What we have done:  Despite challenges, we have successfully tracked progress and attainment 
levels this year. We continue to track at individual level as well as class and year group for Literacy, 
Numeracy and Health and Wellbeing.  All staff have moderated and engaged with 3 attainment 
meetings to discuss pupils progress as stages, levels and with SLT.  The timelines were altered in 
response to our renewal planning after school closures. 

The impact: All staff engaged with indepth discussion and tracking in November to identify gaps in 
learning as a result of lockdown.  Staff established gaps and planned around these.  Strategies were 
identified, and targeted support planned to support these pupils.  

 

Attainment over time 

What have we done:  Created alternative tracking proformas that supported individual tracking and 
the impact of universal and targeted supports for identified gaps. SLT have continued to use EDICT as 
a whole school tracker and have been able to identify pupils for additional support and to map the 
progress of pupils residing in SIM1 -2. 

On track to achieve the level. 

STAGE READING WRITING LISTENING 
AND TALKING 

NUMERACY 

P1 Nov ‘20 81% 76% 57% 62% 

Mar’21 55% 41% 57% 57% 

May ‘21 51% 40% 64% 69% 

P4 Nov ‘20 76% 64% 80% 62% 

Mar’21 83% 71% 85% 79% 

May ‘21 80% 70% 85% 76% 

P7 Nov ‘20 60% 58% 69% 56% 

Mar’21 62% 62% 76% 67% 

May ‘21 71% 69% 77% 69% 

The impact:  The initial indication in P1 suggested that the pupils would be able to bridge any 
perceived gaps caused by lockdown in the final nursery term. A few staff were overly optimistic in our 
first attainment tracking period. Despite high quality play based learning and targeted interventions 
from the Closing the Gap teacher, the March level predictions are more realistic in terms of 
professional judgement confidence. This was supported with moderation meetings and revisiting the 
benchmarks.  This developed a clearer shared judgement of the progress being made. 
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Limited engagement online from January to March has meant that it has been a challenge for P1 staff 
to monitor progress.  High quality paper-based learning packs, teacher videos and resources were 
issued along with live virtual meets to try and support parents delivering these aspects of learning. 

Using the Closing the Gap teacher to work with focussed groups of pupils in literacy and numeracy 
has allowed for intensive work with those pupils who would otherwise not receive as much time due to 
staffing availability with Covid mitigations (daily cohort limits) and lack of adequate home support. 

Writing gap is concerning , particularly in P1, although the majority (59%) of pupils (P1, 4, 7) are still 
on track.  A significant number of pupils have been identified as having gaps in their learning.   15% of 
these pupils have shown to have suffered a negative impact of lockdown 2 since returning to school 
full time in March 2021. 

 

Overall quality of learners’ achievement  

What we have done:  By tracking regularly and looking at different timescales, provision and 
progress whilst tracking, we have been able to build an accurate whole school picture of our current 
attainment and achievement.  We have closely tracked engagement online and celebrated a variety of 
achievements to support inclusion.  We have enjoyed a short allocation of Active Schools involvement 
outdoors which helped to support wellbeing.  Hot Chocolate Mondays continued in lockdown. 

The impact: All staff reported pupils receiving doorstep Hot Choc treats were motivated to engage 
the following week, either online or in paper form.  This supported our remote learning offer. 

 A few classes were able to work with an Active Schools coach outdoors to develop football skills 
although this was cut short by his paternity leave. 

P4 attainment has seen improvements across the curricular areas with value added for those pupils 
not yet on track. 

P7 have also made significant improvements in attainment but with a high level of pupils with ASN, 
some targeted support has not made the expected impact, further challenged by the second lockdown. 

 

Equity for all learners 

What we have done: Our PEF plan was designed to support digital learning and 
relationships/family working to support poverty-related attainment gaps pre-covid and now those 
known to the school post-covid.  Targeted interventions based on attendance, engagement and 
participation, exclusion and inclusion have supported vulnerable families. 

The impact: Staff have an increased awareness of the levels of equity within their classes and the 
whole school.   

47 families received digital devices to support home learning and a further 4 were supported with wifi 
connections.  This allowed for an engagement of 75% of our families in lockdown 2. 

A scaled back nurture intervention continued to support cohorts from last session which has ensured 
pupils at risk of exclusion have made a positive return to face to face schooling and has increased 
their readiness to learn. 

The Equity Development Officer has further developed relationships with families to improve 
engagement and participation.  Attendance of pupils from identified families has remained static but 
with clear improvement in communications from families.  Almost all absences are now accounted for 
compared to tbcs previously. 

Next Steps: session 2021/22 

Use of SNSA results early in session 2021/22 combined with transition information, analysis of current 
progress through a level and use of benchmarks will support teacher planning for reinforcement and 
pathway 1 support. 
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Staff will continue to work to reduce any knowledge and skills gaps caused by school closures whilst 
ensuring learning progresses at the correct pace for the pupils.  Expectations remain high and targeted 
support will be put in place when needs are identified. 

ASL team to support numeracy gaps. 

Greater focus on concrete approach to the teaching of numeracy.  Ensure problem solving is 
embedded throughout the teaching of maths 

Uninterrupted time in school will support many of the perceived gaps with quality experiences and 
interventions where necessary. Nurture resource will support an increased number of pupils when 
restrictions allow. 

Staff will take ownership of tracking via EDICT and will utilise the information to ensure equity of 
provision  (digital equity for home learning etc) 

 

 

 

 

Curriculum 

 

Rationale and Design of the Curriculum 

All staff are working together to develop a contextualised, unique vision for our curriculum and learners. 

All teaching staff have engaged with professional reading – A Curriculum of Hope,by  Debra Kidd, and have 
piloted the power of play and power of story pedagogical concepts to ensure child-centred learning is 
prioritised. 

Satisfactory progress has been made by teaching staff to begin to unpick our existing curriculum by focusing 
on equalities and where this features prominently. 

All staff will continue to revise our curriculum rationale using the 4 Capacities as our template which we have 
termed “The Why” of what we do. 

 

Development of the Curriculum 

All staff have worked collegiately to audit our strength of equalities work within the curriculum resulting in 
identification of clear improvement requirements. 

Most staff have improved confidence in the use of digital learning as a vehicle for learning journey rather 
than a discrete topic. 

Very good progress was made to adapt our current curriculum for learning at home.  All staff ensured a 
breadth of curricular content was taught online. 

 

Learning Pathways 

All staff use Experiences and Outcomes and progression pathways to ensure learning journeys are 
coherent, relevant and progressive. 

The majority of learners state they have a voice in their learning, however most state that they think more 
opportunity should be given to be involved in the planning process of their learning entitlements. 

Most staff ensure that support and challenge activities enhance direct teaching.  Collegiate work will 
continue to ensure challenge activities are consistent for all children, not just those exceeding expectations. 
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Skills for Learning, Life and Work 

The majority of classes have been involved with skills progression work using DYW, Creativity and in-school 
documentation as support. 

Application of these skills are evident in cross-curricular contexts as well as outdoor learning opportunities. 

Pupil leadership teams, including house captains provides opportunity for a few pupils.  This will be 
extended next session. 

The Pupil Leadership Team is leading on pupil voice and equalities and have made a good start in 
generating ideas.  This will continue next session. 

Quality Indicator Grades School  Nursery HMI/Care 

Inspectorate 

Leadership of Change 5 4  

Learning, Teaching & Assessment  4 4  

Wellbeing, Equality & Inclusion 4 5  

Raising Attainment & Achievement  3 4  

    



 

 

 

 

 


